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INTROOOCTION 
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CHAPTER I 
INTRODUCTION 
This study presents an analysis of the report card 
marks in social and personal habits in grade five for a 
two month marking period. 
Justification 
Schools have placed much emphasis upon developing chil-
dren intellectually and physica~ly, but, until recent years, 
have given little thoughtto helping children with their 
social growth. When a maladjustment or a behavior problem 
appeared, but not until then, was there concern for the 
personality growth of' the particular child. But, more and 
more, the whole child 1 s development has become a matter of 
concern. Since the observation of social development helps 
the teacher to understand each child more completely, lists 
of social and personal, or work habits have been included 
in reports to parents. By evaluating these social and per-
sonal habits the teacher may help eaCh child to grow and 
to develop his personality more fully. 
The teachers of' the suburban town near Boston, where 
this study was made, guide each child through evaluating 
his social and personal habits for the report to parents. 
The teachers help each child to work well with a group, as 
well as ind.ividually, to help him to be a cooperative mem-
II 
.I 1 
ber of the group. They aid each child to have self control 
since self control is a necessary part of social growth. 
Sportsmanship is encoura@Bd since it makes school living 
and all activities more acceptable. By learning respect 
for authority each child. has regard ror members of the group. 
Through courtesy in speech, manner and attitude each child 
is developing consideration far others. In forming good 
work habits each child is guided to be prcnpt, to follow 
directions and to complete work that has been started. 
Neatness with belongings and a well-arranged desk help the 
child to form habits of orderliness. Since the social 
growth of each child is guided by evaluating the social and 
personal habits in these ten areas, there is a more complete 
understanding of each child and a means of helping him in 
developing his personality. 
Teachers may desire additional guides to help them 
evaluate the personal development of each child. An in-
dividual inventory is valuable in assisting teachers in 
studying the personality of each child. An evaluation of 
the ratings in the ten areas of social and personal habits 
is desirable. 
These statements from Hansenl disclose this: 
lc. w. ~ansen. "Factors Involved in Reporting School 
Progress to Parents." American School Board Journal 97: 18; 
December 1938. 
2 
Comparatively few communities have been 
pioneers in the movement for rating growth in 
personality and character traits. · There is 
need for more scientific experimentation in 
this field. The real constructive work remains 
to be accomplished in the fUture. 
In Miss Beahan 1sl study she showed that there was need 
of fUrther research of all the important aspects of person-
ality. 
Scope~ Limitation .2! Problem 
The Children for this analysis were a heterogeneous 
group of one hundred seventy-three pupils--ninety-four boys 
end seventy-nine girls--in all nine fifth grades of eight 
public elemen.tary schools in a suburban town near Boston 
whose socio-economic status is rated above average. For 
these one hundred seventy-three pupils the ratings in the 
ten areas of social and personal habits mentioned above 
I were obtained for a two month marking period. 
II 
These ratings 
I! 
I 
I 
I 
are s, which indicates that the growth in the areas is 
satisfactory according to the child's ability, or u, which 
shows that the growth in the area is unsatisfactory accord-
ing to the child's ability. 
lM. T. Beahan. Experiment in Validation of Two Personality 
Tests in Middle Grades. Unpublished Master of Education 
Thesis. Boston: Boston University School of Education, 1946. 
Assum~tions 
The children who receive S in any or all of the areas 
rated on the report card in social and personal habits for 
the two month marking period are better adjusted in the 
area or areas where a rating of S is given. The children 
who receive U in any or all af the areas rated on the re-
port card in social and personal habits for the two month 
marking period are not as well adjusted in the area or areas 
where a rating of U is given. 
The report card marks of S and U in social and per-
sonal habits distinguish between those children who are 
better adjusted and those who are less well adjusted. 
Since the social growth of each child is an important part of his 
development, and since the ten areas of social and personal habits on 
the report card are rated either satisfactory or unsatisfactory, this 
study is made to evaluate these ratings of social and personal habits 
- on the report card. 
4 
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CHAPTER II 
REVIEW OF PREVIOUS RESEARCH 
CHAPTER II 
REVIEW OF PREVIOUS RESEARCH 
Hiatory £! ResearCh 
At the present time as well as for years past, educa-
tors have been concerned about finding the best methods of 
reporting to parents. There have been conferences to study 
reporting, speeches made, discussions carried on and articles 
written but the most satisfactory solution for all three 
parties concerned, the child, the parents, and the teacher, 
is still debatable. Since the local situation plays an im-
portant part in reporting to parents, some schools have a 
letter system according to achievement, others a letter 
system according to ability; same use a check list showing 
growth and others depend entirely upon the conference method. 
That a report should be given to parents has become an ac-
cepted procedure in education, but a best way to make the 
report has not been determined. 
There has been much pregress in recent years in ele-
mentary schools where important chamges are taking place 
' in methods of ~porting pupil progress to parents. For 
many years reporting to parents was accomplished by using 
the 100-point percent system whereby the student's achieve-
ment was placed on a definite scale somewhere between 0 and 
100. Until studies were made to establish the unreliabil-
ity of teachers' marks, pupils were rated by percent grades 
5 
} . 
on this 100 point scale. Soon after 1912 when the first 
studies were made to prove that teachers 1 marks were un-
reliable, the percent method was replaced by the five-point 
letter system, a method not so exacting since each of the 
letters A, B, c, D, F stood for one section of the 100-
point scale. Although this five point letter rating, which 
is much more @9neral in meaning, is still in use in some 
schools today, a greater simplicity of marking came about 
in the early 1930's. There wa~ real progress when the use 
of S and U or S, U and H was introduced. This improvement 
was acclaimed by many educators since it did not discourage 
poorer students. 
us: 
In writing about the S and U system Harringtonl tells 
The slow child has been freed from the 
stigma of low marks; the briSht, nervous child 
has continued to do good work, but has been 
freed from the strain of securing an "A" grade. 
The unwholesome spirit of competition has dis-
appeared and everyone seems s~prisingly well 
satisfied. 
We read these statements from Bramlette2 about- s and 
U grading: 
lnon Harrington. "sensible Grading System." Nation :'~ 
Schools 21: 38; February 1938. 
2M. Bramlette. "Is the S and U Grading System Satisfactory 
or Unsatisfactory?" The Texas Outlook 26: 30; April 1942. 
6 
It is more general therefore less important 
to the child. It is not discouraging to poor 
students. It forces the child to evaluate for 
himself by its very generality. 
... -·· 
Manipulation of symbols was one method used to improve 
reporting practices. Another improvement in reporting to 
parents was the addition of something to the report card. 
After World War I there was emphasis on citizenship in the 
schools so the report cards added Conduct or Deportment. 
Also in 1918 the Seven Cardinal Principles of Secondary 
Education brought some emphasis on other than subject matter 
achievement so report cards gradually began to enlarge upon 
conduct and deportment until today character and personality 
traits have become an accepted part of many reports. 
That the report of personality and character traits 
has become equally important and to some extent more impor-
tant than school achievement is shown in these remarks by 
Elsbree:1 
Parents get reports from the school showing 
the child's growth not only in the formal subjects 
of the curriculum but also in those areas of liv-
ing which a~e equally important for happiness and 
success. The modern school lays stress on those 
aspects of child life which are related to person-
ality growth. 
Martin2 writes in the same vein: 
lw. s. Elsbree. "school Practices that Help and Hurt 
Personality." Teachers College Record 43: 32; October 1941. 
2L. c. Martin. "Our Pupils Rate Themselves." Clearing 
House 16: 412; March 1942. 
'1 
The prime aim o~ all school work is citizen-
ship. By citizenship I mean a thorough adjustment 
o~ the individual to his own social group. This 
de~inition calls ~or de~inite traits of character 
o~ a positive civic nature, such personal traits 
as cooperation, dependability, sel~-control and 
sportsmanship. 
In his book about reporting to parents Wrinklel says : 
The development of desirable traits o~ charac-
ter or personality is certainly a worthwhile objec-
tive of education, and supplementing the subject 
achievement report by evaluations o~ significant 
and well-defined traits represents progress in i m-
proving marking and reporting practices. 
Reliability 2! Teachers' Ratings 
Since the schools today educate the. whole child and 
evaluate the personality traits, one questions the relia-
bility of the teacher's marks in this area. 
In Ayer 1s2 study of the unreliability of teachers' 
marks he states: 
Personal factors, . such as dif~erences in 
teachers' standards of severity or differences 
in the elements which teachers think should enter 
into a mark, are the chie~ causes o~ the varia-
tion and lack o~ reliability in teachers' marks. 
Later in his study he3 expresses this point of view: 
The chief values of marking systems rest 
upon the objective clarity with which they are 
lw. L. Wrinkle. Improvin~ Marking and Reporting Practices. 
Rinehart and Company, Inc., ,ew York, 1947. p. 53 · , 
2F. c. Ayer. "school Marks." Review of Educational 
Research 3: 202;June 1933. 
3Ibid .p.203 :, · • 
ii 
I' 
!, 
I 
8 
understood by teachers, pupils, and parents and 
the degree to which they rest upon valid and re-
liable measurements. To this extent they are 
truly scientific. 
By using the S and U rating educators have departed 
from set standards and are marking on "up-to-ability". 
Back in 1931 Phyllis Blanchard1 writes: 
Children in any class vary greatly not only 
in academic achievement but vary considerably 
with respect .· to habits of attention, perseverance, 
etc. 
This "up-to~ability" marking does away with comparisons be-
tween students since the level of achievement is for each 
child entirely on an individual basis. 
To quote from Elsbree:2 
Progressive schools are moving rapidly away 
from the old system. They are treating children 
as individuals and are making an effort to eval-
uate .progress · in terms of pupil's capacity not 
those of ·his associates. 
The rating of personal and social traits is also aided by 
wholly separating these S and U ratings from the achieve-
ment ratings of school subjects. 
The greater reliability of S and U ratings "up-to-
ability" in personality traits when they are separated :from 
scholastic achievement is put forward by Wrightstone.3 
lp. Blanchard. "The Effect of School Marks on Personality." 
Child Welfare : 394; March 1931. 
2op. cit. , .p. 7, 
3J. w. Wri~tstone. "Improving the Methods of Assigning 
School Marks. High Points 28: 32; January 1946. 
9 
If personality characteristics are to be 
rated or marked with any degree of validity and 
reliability, such rating or marking must be done 
separately from the rating of subject-matter 
achievement. 
Summarx £! Research 
The review of previous research seems to suggest that: 
1. Emphasis of the school has shifted from 
academic subjects to training for citizen-
ship. 
2. The development of habits and attitudes 
whiCh make for good citizenship has be-
come of vital importance in the child's 
education. 
3. The new ty-pe report to the parent reports 
the social growth of the child• 
4. Ratings on new type reports are nup-to-
ability" ratings. 
5. Ratings in social and personal growth 
are entirely separate from school 
achievement ratings on report cards• 
10 
CHAPTER III 
PROCEDURE AND STATISTICAL TECHNIQUES 
-I 
CHAPTER III 
PROCEDURE AND STATISTICAL TECHNIQUES 
Scope ~ Problem . 
The children for this analysis were the total popula-
tion of nine fifth grades in eight public elementary schools 
in a suburban town near Boston with an above average social 
and economic background. This total population was a hetero-
geneous group of one hundred seventy-three students--ninety 
four boys and s eventy-nine girls. 
Criterion ~ 
With the cooperation of the nine classroom teachers, 
report card marks of S and U in social and personal habits 
for a two month marking period were obtained for the one 
hundred seventy-three pupils used in this analysis. The 
ten areas for which these ratings of S and U were procured 
are: 
Social Habits 
Works well with a group 
Shows self-control 
Shows sportsmanship 
Respects authority 
Personal Habits 
Is prompt 
Follows directions 
Completes task when started 
Keeps desk in order 
Takes care of belongings 
Is courteous in speech, manner and attitude 
11 
From the school records the following information 
was acquired 1 
Sex 
Date of birth 
Intelligence Quotients from Detroit Alpha, Form s. 
The nine classroom teachers gave Pintner, Aspects of 
Personality, to this group of one hundred seventy-three 
boys and girls. The children were encouraged to answer as 
they truly felt about each statement in the inventory since 
they were told there were no right or wrong answers. The 
inventory used was: 
Pintner et al -- Aspects £! Personality 
World Book Company 
Yonkers-on-the-Hudson, New York 
Reli~bility ~ ~ Report ~ 
The S on the report card used in this analysis of the 
social and personal habits of one hundred seventy-three 
pupils indicates the habit marked is satisfactory in terms 
of the child's ability. The U indicates that the habit 
marked is unsatisfactory in terms of the child's ability. 
The marking of these habits is entirely separated from the 
marking of school subjects. As stated above in Chapter II 
~ this separation makes for more reliability in marking of 
personal traits. 
This S and U rating has proved most satisfactory for 
some towns, but not for others. This rating has been used 
12 
for more than :f'ifte en years in this town and the list 
being simple, there is understanding of it in the home. 
The report aids the parents to understand the strengths 
and weaknesses of their children. 
Wrinklel gives defense to a system by stating: 
Justification for any scheme of rating is 
found in the possibility of producing educa-
tionally desirable changes in the individual. 
In his study Gantz2 maintains: "(Most teachers) feel 
that pupils show development in traits that have been 
brought to their attention." 
Description £! Test 
Aspects of Personality attempts to offer aid in solving 
problems of behavior adjustment by measuring temperament 
and personality traits of children. 
3The inventory has three sections: 
Section I -- Ascendance - Submission, 
contains 35 items and provides a 
measure of ascendancy submission. 
4A very low score on the test may 
indicate a submissive, retiring type 
lw. L· Wrinkle. Improving Marking and Repor.ting Practices. 
Rinehart and Company, Inc., New York, 194?. p; ~5. 
2R. M. Gantz. "Report Carda That Tell the Story." 
Nation's Schools 28: 53; August 1941. 
3Manual of Directions. Pintner--Aspects of Personality. 
p 2· 
4Ib1d. p ~· 
1:3 
of child. lA very high score on 
this test may show an inconsiderate, 
domineering individual. 
Section II -- Extroversion - Introversion, 
contains 35 items and affords a measure 
of introversion far those with a very 
low score and of extroversion for those 
with a very high score. 
Section III -- Emotional Stability, 
contains 35 items, plus 9 items which 
are non-significant, and is designed 
to give a measure of emotional sta-
bility with a low score indicating a 
possible lack of emotional balance. 
!!ill!_Eil it y .2! .'!lli 
The authors of Aspects of Personality offer the follow-
ing data based on one hundred cases each for ages ten, 
eleven and twelve and for boys and girls using the split 
half reliab.1lity coefficients: 
2onD-EVEN STEPPED-UP RELIABILITY COEFFICIENTS FOR 
EACH OF THE THREE SECTIONS OF THE ASPEC'I1S OF 
PERSONALITY INVENTORY 
Ages 
Boys 10-12 
Girls 10-12 
N 
300 
300 
Seat. I-A-S Seet. I I -I-E Seat.III E 
.'729 .636 .864 
.'724 .590 .84'7 
By the re-test method, the Inventory was given to one hundred 
children of both sexes in the fifth grade of a public elemen-
tary school with the coefficients of correlation between the 
libid. P• 7. 
2Ibid. p~ . 4~ - · · 
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first and second administrations of A-S, E-I, and E sections 
being .65, .70, and .79 respectively. 
Validity of~ 
The authors of Aspects of Personality used the following 
procedures in attempting to insure the validity of their 
instrument: 1 
1. Examination of current personality 
inventories. 
2. Authors' judgments. 
3. Internal consistency determined by 
the Clark Item Value and Biserial • 
In Douglas Spencer's2 experiment he feels that: 
No existing personality test can be counted 
upon t o classify well enough to differentiate be-
tween even the extreme deviates in terms of any 
widely accepted clinical concepts or textbook 
theories of personality judgment... Most i nves-
tigators are cautious students who r e ad i ly admit 
that their work is in the experimental stage. 
Two educators question the validity of existing 
Personality Questionnaires. In "Measurement in the Field 
of Personality", 3 Traxler writes: 
lrbid. PP. 2-3. 
2nouglas Spencer. Fulcra of Conflict. 'v ·orld Book Company, 
Yonkers-on-Hudson, New York, 1938. f·2-3 P • 
3A, E. Traxler. "Measurement in the Field of Personal i ty." 
Educaii2!! 66: 429; March 1946. 
I 
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Probably the greatest single need in 
personality measurement at the present time 
is the need for extensive studies of the 
validity of existing instruments. 
Ellisl agrees: 
Validlty,rather than reliability, is 
still the hub of the entire matter of testing 
personality by the questionnaire method. 
In the 1940 Mental Measurements Yearbook, 2 p. E. Vernon, 
Lecturer of Psychology at the University of Glasgow says 
about Pintner, Aspects of Personality: 
In most respects, the test seems to be a 
distinct advance on other personality inven-
tories for children. There is a well-known 
lack of validity of such inventories. 
Detroit Intelligence ~ 
As part of the testing program of the town, the Detroit 
Alpha Intelligence Test, Form s, had been given in Grade 
Four to all pupils in all the elementary schools of the 
town. An I. Q. had been recorded for each child used in 
this study. The I. Q.'s are unusually high bUt this is 
readily understood in reading ~ . Line,3 Assistant Professor 
of Psychology, University of Toronto, who writes about the 
Detroit Intelligence Teat: 
lA. Ellis. npersonality Questionnaires. " ~iew of 
Educational Research 17: 54; February 1947. 
2o. K. Buros. The Nineteen Forty Mental Measurements 
Yearbook. 
3Ibid. 
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The series is of a fairly traditional type. 
The standardization is based on a population 
sufficiently large to warrant confidence in their 
usefulness for general school purposes. The 
manual presents some evidence suggesting that the 
various sections of the test are less homogeneous 
than might be desired if the instrument is to be 
used beyond the local setting in which it was 
constructed. For that reason~ local norms and 
reliabilities differ from those based on nation-
wide data. Perhaps tests of the information 
type are partly responsible for this. 
Statistical Techniques Used 
- ··- - -
Means and standard deviations were found from the r~ 
scores of Pintner, Aspects 2f Personality. The percentile 
scores for the means were found by converting the raw scores 
into percentile scores with the assistance of tables pro-
vided with the test. A percentile may be described as a 
point on a 100-point scale Which giv~the percent of scores 
falling below this particular percentile. For example, a 
pupil whose score falls at the 25th percentile point exceeds 
25 percent of the pupils on whom the test was standardized 
and is exceeded by 75 percent of the pupils in the standard-
ized test. 
In the following chapter the tables give a comparison 
of the number of boys and girls with S and U ratings in 
each of the ten areas of social and personal habits on the 
report card in the 25th percentile or below for all three 
sections of Pintner, Aspects £! Personality and of the 
number of boys and girls above the 90th percentile for 
1'7 
sections I and II of the Inventory. The comparisons for 
Sections I and II of the Inventory are made by using the 
Phi Coefficient. 
~ Phi Coefficient 
The theory behind the coefficient is explained by 
Peatman: 1 
The extent to which the categorical data 
of two attributes or qualities are correlated 
can be expressed by a coefficient. Correlation 
is not an all-or-none affair; it is not a ques-
tion of whether two attributes are perfectly 
correlated or not correlated at all. Correla-
tion is always a question of the degree of such 
relationship as may be present. Mathematical 
methods that have been developed to express the 
degree of correlation between two attributes, 
whether variable or non-variable, yield an index 
which may vary in value from no correlation 
(indicated by zero) to perfect correlation (in-
dicated by a coefficient of l.oo). In the case 
of variable data for which positive and negative 
directions of correlation are relevant, the cor-
relation coefficients may vary from a perfect 
positive correlation (1.00) through zero to a 
perfect negative correlation (-1.00). A coef-
ficient of .90 expresses a high degree of posi-
tive association, whereas a coefficient of .10 
expresses a very low degree of correlation. 
Similarly a coefficient of -.90 expresses a high 
degree of negative association, and a coefficient 
of -.10 expresses a very low degree of negative 
association. Coefficients of 1.00, o.oo and 
-1.00 are always comparable for any method of 
correlation ••• 
lJ. G. Peatman. Descriptive and Sampling Statistics. 
Harper and Brothers Publishers, New York, 194'7, p-. -90-91•. 
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The Correlation !!!.. Dichotom~ Variables: The Rh! .Q.2.-
i'l?ic1ent 
A better index of their correlation (two 
variable attributes) is given by the phi (p) 
ooefficient ••• p is based upon the ratio of 
fre~encies in the cells of a four-fold table. 
The p coefficient is computed as follows: 
: be-ad 
(a b) ( o d) (a c) ( b d) 
If the two attributes are both variables 
which have been dichotomized, a better estimate 
of their correlation is made by dividing /J by 
the constant .637, as follows: 
-
-
The negative sign is dropped as irrelevant. 
The variables to be treated in the following chapter are 
the s and U ratings in each of the ten areas of social and 
personal habits on the report card and the _number of boys and 
girls in the 26th percentile or below and above the 90th per-
centile of sections I and II of Pintner, Aspects ,2! Personal1~ 
For Section III E of Pintner, Aspects £! Personality, a 
comparison of per cents of the number of boys and girls 
separately with S and U ratings is made because only at the 
25th percentile or below is there great need of better emo-
ti onal balance. 
lS 
CHAPTER IV 
ANALYSIS OF DATA 
CHAPTER IV 
ANALYSIS OF DATA 
The purpose of this study was to analyze the report 
card marks of S and U in social and personal habits for a 
two month marking period for one hundred seventy-three 
children in nine fifth grades in all eight public elemen-
tary schools of a town near Boston. A study has been made 
comparing the results of S and U ratings separately for 
boys and girls for each of the ten social and personal 
habits on the report card with the scores of each of the 
three sections of Pintner, Aspects of Personality. Tables 
summarizing these results are found in this chapter. The 
data were analyzed from comparisons made to find the 
answers to the following questions: 
Questions 
~~ assume that of the 94 boys and 79 girls used in 
the study, some were better adjusted and some were less 
well adjusted. We wish to find out: 
1. Does the teacher rating in any one of the ten 
areas of social and personal habits on the re-
port card distinguish between those who are 
well-adjusted and those who are maladjusted 
according to Pintner, Aspects of Personality? 
20 
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2. Is there a pattern in the ten areas of social 
and personal habits on the report card whereby 
the teacher rating of several of the areas 
distinguishes between those who are well-ad-
justed and those who are poorly adjusted 
according to Pintner, Aspects of Personality? 
. Summary Scores 
TABLE I 
GENERAL STATISTICS ON POPULATION 
sex N Mean Age S.D. Mean I .Q. S.D. 
Boys 94 11 yr.3 mo. 5.64 117.88 12.95 
Girls 79 11 yr.l mo. 4.65 122.85 13.30 
Boys & Girls 173 11 yr.2 mo. 4.02 120.15 12.38 
The mean age of the boys is 11 years, 3 months, of 
the girls, 11 years, 1 month, and of the boys and girls 
11 years, 2 months. The boys' ages ranged between 10 years, 
5 months and 12 years, 7 months while the girls' ages were 
10 years, 2 months to 12 years, 7 months. The mean I.Q. 
for the boys is 117.88, far the girls 122.85 and for the 
entire group, 120.15. As stated above in Chapter IIilthe 
local norms tend to rate high for the Detroit Intelligence 
Test. They are heavily skewed toward the bright child. 
lBuros, op. cit., P• l Q. 
TABLE II 
REPORT CARD MARKS OF S AND U IN THE TEN AREAS 
OF SOCIAL AND PERSONAL HABITS 
BOYS GIRLS 
:N-S 1% Sl N-Q % u N-:: % s N-Ul% U 
I 
Works well with a group '76 81%118 19% .,.,.,., 9'7% 2 I 3% 
Shows self-control 62 66% 32 34% '72 91% .,., 9% 
Shows sportsmanship 88 93% 6 '7% .,.,.,., 9'7% 2 3% 
Respects authority 91 97% 3 3% 77 97% 2 3% 
Is prompt '78 83% 16 17% '79 100% 0 o% 
Follows directions .,.,.,., 82% 1'7 18% '74 93% 5 '7% 
Completes task when started 81 86% 13 14% 75 95% 4 5% 
Keeps desk in order 80 85% 14 15% '77 9'7% 2 3% 
Takes care of belongings 89 95% 5 5% '78 99% 1 1% 
Is courteous 91 97% 3 3% '76 96% 3 4% 
Table II summarizes the S and U ratings on the report 
cards by boys and girls for a two month marking period. In 
eight of the ten social and personal habits the percentage 
of boys receiving U is higher than the percenta~e of girls. 
This may be partly due to favoritism toward girls in school 
or it may be because girls are more submissive and more 
introverted than boys. Since girls' behavior does meet with 
greater approval than boys' behavior the girls receive better 
marks on report cards. 
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I 
sex N 
Boys 94 
Girls 79 
TABLE III 
MEAN SCORES ON PINTliER, ASPECTS OF PERSONALITY 
Section I - Ascendance-Submission 
section II - Introversion-Extroversion 
Section III - Emotionality 
Section I A-S Section II I-R Section III E 
Mean s.n. Percen- Mean s.n. Percen- Mean S.D. Percen-
tile sc. tile sc. tile Sc. 
17 4.00 59 22 3.43 68 26 5.79 51 
15 3.92 51 21 4.20 58 27 5.24 56 
-
Analysis of the data in Table III shows that the boys 
achieved slightly hidher scores than the ~irls in Sections 
I and II of Pintner, Aspects of Personality. Assuming that 
the test score is a good criterion, a mean percentile score 
of 59 for boys and 51 for girls in section I shows that the 
boys are more forceful leaders who might be inconsiderate 
of others while the girls are more submissive and retiring. 
In Section II the ~irls, with a mean percentile score of 58 
are slightly more introverted than the boys who have a mean 
percentile score of 68. The boys' scores show more extro-
version, a fact which sometimes gets them into trouble in 
the classroom. A study of the mean percentile scores of 
Section III gives evidence that the girls, with a score of 
56, have more emotional balance thin the boys with a score 
of 51. 
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TABLE IV 
MEAN SCORES FOR BOYS OF SECTION I - A-S OF 
PINTNER, ASPECTS OF PERSONALITY FOR S AND U RATINGS 
IN THE TEN AREAS OF SOCIAL AND PERSONAL HABITS 
Works well with a group 
Shows self-control 
Shows sportsmanship 
Respects authority 
Is Prompt 
Follows directions 
s 
N Mean s.n. 
76 17 4.:33 
62 16 3.98 
88 17 4.26 
91 1'7 4.22 
'78 1'7 4.05 
77 1'7 4.02 
Completes task when started 81 17 3.96 
Keeps desk in order 
Takes care of belongings 
Is courteous 
80 17 3.97 
89 17 4.04 
91 i 17 4.22 
u 
Per. Sc N M:m s .n. Pense. 
59 118 16 3.3~ 49 
49 32 18 4.1E 66 
59 6 1'7 1.6f 59 
59 3 16 1.8f 49 
59 116 18 4.3~ 66 
59 17 16 4.'7€ 49 
59 
59 
59 
59 
13 17 5.2~ 59 
14 16 5e0t 49 
5 20 4.83 78 
3 18 1.41 66 
In examining the test results for boys of Section I of 
Pintner, Aspects of Personality according to S and U ratings 
in the ten areas of social and personal habits the mean per-
centile scores for the S ratings for all but the area of 
'~elf-controf remain the same whereas for the U rating the 
mean percentile scores in only two areas, "Sportsmanship" 
and "Completing a task", are the same as those in the s 
rated group. Since the mean percentile scores in 11\ft..Vorking 
with a group, Respects authority, Following directions and 
Keeping desk in order" are lower for the U than the s rated 
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group, the U rated group may be more retiring and submissive. 
~ilhereas the mean percentile scores in nself-control, Prompt-
ness, Taking care of belongings and Courtesy" are higher for 
the U than the S rated group, this U rated group may be more 
forceful and inconsiderate of others. 
TABLE V 
MEAN SCORES FOR GIRLS OF SECTION I - A-S OF 
PINTNER, ASPECTS OF PERSONALITY FOR S AND U RATINGS 
IN 'IRE TEN AREAS OF SOCIAL AND PERSONAL HABITS 
~ ----------·--------------·--n-----------------~----------------~1 
Works well with a group 
Shows self-control 
Sh ows sportsmanship 
Respects authority 
Is prompt 
Follows directions 
' 
s u 
N ~n s ;n. ~nSc. N Means .D. Per.Sc. 
77 15 3.96 51 
72 14 3.69 43 
77 15 3.96 51 
77 15 3.66 51 
79 15 3.92 51 
74 14 3.71 43 
2 15 2.oo 51 
7 17 4.98 69 
2 15 2.00 51 
2 21 7.50 90 
0 0 0 0 
Completes task when started 75 15 4.01 69 
5 18 5.49 79 
4 15 1.78 69 
Keeps desk in order 
Takes care of belongings 
Is courteous 
77 15 3.97 51 
78 15 3.94 51 
76 14 3.68 43 
2 14 
1 17 
0 43 
0 69 
3 19 6.34 84 
From the data in Table V it is found that the mean per-
centile scores for girls far Section I of Pintner, Aspects 
of Personality for both the S and U rated groups were the 
same in three areas: "Working with a group, Sportsmanship, 
Completing a task". The mean percentile score of the U rated 
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group was lower in the areas, "Keeping desk in order" and 
higher in the five remaining areas: "Self-control, Respects 
authority, Follows directions, Caring for belon~ings, 
Courtesy". In the areas where the U rated group has higher 
mean percentile scores than the S rated group the more 
forceful girls are receiving U since they show lack of 
consideration of others. 
TABLE VI 
MEAN SCORES FOR BOYS OF SECTION II - I-E OF 
PINTNER, ASPECTS OF PERSONALITY FOR S AND U RATINGS 
IN THE TEN AREAS OF SOCIAL AND PERSONAL HABITS 
--..----
s u 
N Mean s.n. Pet:!§c 
-
N Mean S.D. Fer.Sc. 
Works well with a group I 76 22 3.31 68 18 23 3.96 76 
Shows self-control 62 22 3.45 68 32 23 3.31 76 
Shows sportsmanship 88 22 3.45 68 6 21 2.96 58 
Respects authority 
' 91 
22 3.48 68 3 23 0 76 
Is prompt 78 22 3.41 68 16 22 3.50 68 
Follows directions 77 22 3.36 68 17 22 3.58 68 
Completes task when started 81 22 3.33 68 13 23 3.72 76 
Keeps desk in order 80 22 3.35 68 114 21 3.60 58 
Takes care of belongings 89 22 3.41 68 5 24 3.38 83 
Is courteous 91 22 3.46 68 3 22 2.16 68 
-
A study of the mean percentile scores for boys of 
Section II of Pintner, Aspects of Personality indicates that 
the U rated ~roup were more extroverted in five of the ten 
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areas listed: "V!.rorks well with a group, Shows self-control, 
Respects authority, Completes task when started, Takes care 
of belongings", a fact which would get the boys into trouble 
in the classroom. The U rated group were more introverted 
in "Sportsmanship and Keeping desk in order" while the S and 
U rated groups were equal in "Promptness, Following directions 
and Courtesy". 
2'7 
Exam i nation of the data in Table VII shows a variance 
of mean percentile scores for the U rated group with the 
mean percentile scores in seven of the areas above the mean 
percentile scores of the S rated group, leading one to con-
clude that the U rated group are more extroverted in these 
areas which include: 11lft.Uorks well with a group, Shows self-
control, Shows sportsmanship, Respects authority, Follows 
directions, Completes task when started, and Courtesy". The 
mean percentile score f'or the U rated group in ''Keeps desk 
in order" is lower than for the S rated group while in one 
area, "Takes care of belongings", the mean percentile score 
is the same for both groups. 
TABLE VIII 
MEAN SCORES FOR BOYS OF SECTION III - E OF 
PINTNER, ASPECTS OF PERSONALITY FOR S AND U RATINGS 
IN THE TEN AREAS OF SOCIAL AND PERSONAL HABITS 
Works well with a group 
Shows self-control 
Shows sportsmanship 
Respects authority 
Is prompt 
Follows directions 
I s II u 
N Mean S.D. :Eer.Sc N ?rean S.D. Per.Sc. 
I 76 27 5.51 58 1a 25 6.69 43 
62 27 5.59 58 
88 26 5.84 51 
911 26 5.83 51 
78 27 5.58 58 
77 26 5.78 51 
Completes task when started 81 26 5.60 51 
32 25 5.95 43 
6 2~ 4.42 36 
3 27 4.32 58 
16 25 6.59 43 
17 26 5.82 51 
13 26 6.79 51 
14 26 6.97 51 Keeps desk in order 
Takes care of belongings 
Is courteous 
80 26 5.55 51 
89 27 5.65 58 
91 26 5.82 51 
5 21 5.20 21 
3 26 3.391 51 
A survey of Table VIII forces one to conclude that the 
S rated group has more emotional balance than the U rated 
group. In one area only, "Respects authorityn, is the mean 
percentile score and the emotional balance greater for the 
U rated group. In four areas, "Follows directions, Completes 
task when started, Keeps desk in order, and Courtesy", the 
mean percentile score is equal for both groups. In "Works 
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well with a group, Shows self-control, Shows sportsmanship, 
Promptness, Takes care of belongings", the mean percentile 
score and greater emotional balance favor the S rated group. 
TABLE IX 
MEAN SCORES FOR GIRLS OF SEC'l'ION III - E OF 
PINTNER, ASPECTS OF PERSONALITY FOR S AND U RATINGS 
IN THE TEN AREAS OF SOCIAL AND PERSONAL HABITS 
s u 
N ~an S.D. Per.Sc. N Mear: S.D. 
'!J.lorks well with a group 77 27 5.26 56 2 28 4.50 
Shows self'-control '721 27 5.36 56 7 26 3.64 
Shows sportsmanship 77 27 5.26 56 2 28 4.50 
Respects authority 77 27 5.29 56 2 25 le50 
Is prompt 79 2'7 5.241 56 0 0 0 
Follows directions 74 27 56 5 28 3.44 5.331 
Completes task when started 75 27 4.99 56 4 24 8.43 
Keeps desk in order 77 27 5.26 56 2 26 4.00 
Takes care of belongings '78 27 5.27 56 1 28 0 
Is courteous '76 2'7 5.29 56 3 2713.741 
Per.SC. 
64 
52 
64 
48 
0 
64 
37 
52 
64 
56 
Analysis of the statistics in Table IX suggests greater 
emotional stability or the S rated group in four areas, 
namely, "Shows self-control, Respects authority, Completes 
task when started, and Keeps desk in order", and greater 
emotional stability in the U rated group in "'~Vorks well with 
a group, Shows sportsmanship, Follows directions, and Takes 
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care of belongings", with the mean percentile score identi-
cal for both groups in ncourtesy" . 
As stated above in Chapter III in the description of 
Pintner, Aspects of Personality it is to the children with 
low scores, that is, the 25th percentile or below, in Sec-
tions I, II and III, and the highest scores, above the 90th 
percentile, in Sections I and II that special attention 
should be given. Therefore, assuming that the test score 
is a goOd criterion, a study is made in the tables which 
follow to find the relationship at the 25th percentile or 
below for all three sections of Pintner, Aspects of Per-
sonality and above the 90th percentile for Sections I and II 
of the Inventory between the S rated and U rated groups, 
for boys and girls separately, in the ten areas of personal 
and social habits on the report card. 
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TABLE X 
GENERAL STATISTICS OF THE rr·~VO GROUPS STUDIED 
25th percentile above 90th 
or below percentile 
N % N % 
Section I A-S Boys 19 20% 11 12% 
Girrl"s 23 29% 4 5% 
section II I-E Boys 11 12% 18 19.% 
Girls 12 15.% 12 15% 
section III E Boys 24 26% 
Girls 8 10% 
Table X summarizes the numben and percent of boys and 
girls not well adjusted falling in the 25th percentile or 
below in Sections I, II, and III of Pintner, Aspects of 
Personality and above the 90th percentile in Sections I and 
II. In Section I A-S, 19 boys and 23 girls are too sub-
missive while ll !boys and 4 girls are likely to dominate 
others. 11 boys and 12 girls in Section II I-E are too 
introverted; 18 boys and 12 girls are too extroverted. In 
the group who lack emotional balance in Section III E are 
found 24 boys and 8 girls . In what manner these groups do 
receive S or U ratings in the ten areas marked on the report 
card, the following tables will attempt to show. 
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Since the Phi Coefficient described in Chapter III and 
used in the following tables is a correlation, some degree 
of relationship, whether it be marked, medium, fair or low 
will be determined. The predictive accuracy of a correla-
tion is defined by the following authors: 
Guilfordl expresses this point of view. 
,,w.hat would be a large correlation coeffic:Bnt 
for one purpose would be regardeq as a small one 
for another. Interpretation is, therefore, largely 
a relative matter; relative to the area of inves-
tigation in which we are working and to other 
factors. But taking correlation just at large---
we may say that the strength of relationship can 
be described roughly as follows by various r 1 s: 
Less than .20 Slight; almost negligible relationship • 
• 20-.40 Low correlation; definite bUt small 
relationship • 
• 40-.?0 Moderate correlation; substantial 
relationship • 
• ?0-.90 High correlation; marked relationship • . 
• 90-1.00 Very high correlation; very dependable 
relationship. 
Those who employ tests in guidance and selection 
feel that a correlation should be at least .45 for 
material usefulness and that the best results come 
when r is above .60. There also seems to be some 
agreement that---even for group prediction or for 
research on groups, a reliability coefficient above 
.so is usually demanded. These standards are not 
always attainable, however---· 
mhen one is investigating a purely theoretical 
problem, even very small correlations, if statisti-
cally significant, are often very indicative of a 
psychological law. Whenever a relationship between 
two variables is established beyond reasonable doubt, 
the fact that the correlation i s small may merely 
mean that the measurement situation is contaminated 
by many things not controlled or held constant. 
lJ. p. Guilford. Fundamental Statistics in Psycholo~ and 
Education, McGraw Hill Book Company Inc., New York, 194 • p. 
219-220. :· . 
In Peatman1 one finds: 
Correlation coefficients of less than .30 
have little value for predictive purposes. Even 
a coefficient of .50 or .so does not yield a very 
accurate estimate of f from x. Correlation co-
efficients in the .80 s and .90's are high from 
the point of view of their predictive efficiency. 
Whether or not a correlation of .50, for 
example, is low, fair ar high thus cannot be 
answered categorically; it depends upon the na-
ture of the situation. 
For the purposes of this study we say that correlations 
under .20 have negligible agreement, .20 to .40, little 
agreement, .40 to .70, some agreement, and above .70, marked 
agreement between the teachers' choice of boys and girls tor 
s and U ratings in each of the ten areas of social and per-
sonal habits on the report card and their adjustment ac-
OQrding to Section I and II of Pintner, Aspects of Person-
ality. 
lJ. G. Peatman. Descri~ive and Samplinf Statistics, 
Harper and Brothers Publi~ers, New York,947. p.oi62: ~ . 
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TABLE XI 
COMPARISON OF S AND U RATINGS OF "WORKS WELL WITH A GROUP" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th 
or below percentile Jr 
N % N % 
Boys a 15 20 11 14: 
.4:'7 
u 4 22 0 
Girls s 23 30 4 5 
u 0 0 
A Phi Coefficient of .4'7 for the boys shows fair agree-
ment in the teaChers' choice of boys who work well with a 
group and adjustment from the results of Section I of the 
test, assuming that the test scores are a good criterion. 
For the girls there is no correlation since a zero resulted 
from the use of the data in the four-fold table. 
TABLE XII 
COMPARISON OF S AND U RATINGS OF "WORKS WELL WITH A GROuP" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th 
or below percentile 
N, % N , % 
Boys s 8 11 12 16 
.10 
u 3 1'7 6 33 
Girls s 12 16 10 13 
.35 
u 0 l 50 
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There is almost negligible relationship between the 
teachers 1 choice of bo:rs who work well with a group and 
adjustment in Section II of the test, whUe for the girls 
there is fair agreement between the teachers' choice and 
the test results. 
For Section III E of Pintner, Aspects of Personality 
a comparison of per cents is being made as stated above in 
Chapter III since the higher the score above the 25th per-
centile in Section III the greater the emotional balance. 
Because of tbe small number of cases no other comparison is 
to be made. 
TABLE XIII 
COMPARISON OF S AND U RATINGS OF "WORKS WELL WITH A GROUP" 
AT LOWEST LEVELS OF SECTION III E OF 
PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
Boys s 16 21 
u 8 •• 
Girls s 8 10 
u 0 0 
In comparing the per cents of boys with S and U ratings 
in the 25th percentile ar below of Section III E of Pintner, 
the trend indicates the teachers have succeeded in selecting 
tor a U rating a greater per cent of those who lack emotional 
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stability. There is no comparison ~or girls since no U's 
were received b~ girls in this area. 
TABLE XIV 
COMPARISON OF S AND U RATINGS OF "SHOWS SELF CONTROL" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th ~r 
percentile 
N % 
or below 
N % 
Boys s 15 24- 6 10 
.06 
u 15 4:7 5 16 
Girls s 22 31 3 
.45 
u 1 14: 1 14 
A glance at Table XIV shows positive relationship ~or 
the teachers' ratings o~ girls in sel~ control and the scores 
~ram Section I of the test, whereas the relationship ~or the 
bo~s is negligible. 
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TABLE XV 
COMPARISON OF S AND U RATINGS OF "SHOWS SELF CONTROL" 
AT LONEST AND HIGHEST LEVELS OF SECTION II t-E 
Boys 
Girls 
s 
u 
s 
u 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percent Ue 
or below 
N % 
9 
2 
11 
1 
15 
6 
15 
14 
above 90th 
percentile 
N % 
9 
9 
10 
2 
15 
28 
14 
29 
.so 
.20 
The data above reveal fair agreement far boys and 
slight agreement for girls in the teaCher ratings of S and 
U in self control and the test scores. 
TABLE XVI 
COMPARISON OF S AND U RATINGS OF "SHOWS SELF CONTROL" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 10 16 
Boys 
u 1• 4. 
s '1 10 
Girls 
u 1 14 
An examinatiofi of Table XVt discloses that the teachers 
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rated unsatisfactory in self control a larger per cent of 
both boys and girls Who also lacked emotional balance ac-
cording to Section III of Pintner's test. 
TABLE XVII 
COMPARISON OF S AND U RATINGS OF "SHOWS SPORTSMANSHIP" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A•S 
OF PINTNER~ ASPECTS OF PERSONALITY 
25th percent ne above 90th ~r 
or below percentile 
N f, N f, 
s 18 20 11 10 
Boys .22 
u 1 17 0 
s 23 30 1 1 
Girls 
u 0 0 
Small relationship for boys--but no agreement for girls 
1s found in the teachers' ratings of sportsmanship on the 
report card and Section I of the test. 
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TABLE XVIII 
COMPARISON OF S AND U RATINGS OF "SHOWS SPORTSMANSHIP" 
AT LONEST AND HIGHEST LEVELS OF SECTION II I·E 
OF PINTNER, ASPECTS OF . PERSONALITY 
25th percentile above 90th ~r 
or below percentile 
N % N % 
s 10 11 18 20 
Boys .38 
u 1 17 0 
s 12 16 11 14: 
Girls .33 
u 0 1 50 
Correlations of .38 for the boys and .33 for the ' girls 
suggest some agreement between the teaChers' ratings in 
sportsmanship and the results of Section II of the test. 
TABLE XIX 
COMPARISON OF S AND U RATINGS OF "SHOWS SPORTSMANSHIP" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 21 24 
Boys 
u 3 50 
s a 10 
Girls 
u 0 
In a study of the per cents above we find that teachers 
I 
tend to choose for U ratings in sportsmanship, a larger per 
cent of boys who need help in emotional stability. There 
is no comparison of per cents for the girls since no girls 
received a U rating. 
TABLE XX 
OOMP ARISON OF S AND U. RATINGS OF "RESPECTS AUTHORITY" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
Boys 
Girls 
s 
u 
s 
u 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N 'f, 
18 
1 
23 
0 
20 
33 
30 
above 90th 
percentile 
N % 
11 
0 
0 
1 
12 
50 
.22 
A little agreement is found for the boys between tea-
cher ratings of S and U in "Respects authority" and Sectioa 
I of the test. For the girls there was a correlation of 
1.00 when Phi was found. Using the correction of .637, as 
stated above in Chapter III, to find Jr the correlation is 
1. ~  showing marked agreement. 
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TABLE XXI 
COMPARISON OF S AND U RATINGS OF "RESPECTS AUTHORITY" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I•E 
s 
Boys 
u 
s 
Girls 
u 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
11 12 
0 
12 16 
0 
above 90th Jr 
percentile 
N % 
18 20 
0 
10 
2 
13 
10 
.48 
----------------------------------·--------------------------11 
A moderate correlation of .48 for the girls gives 
favorable evidence or some agreement of teacher ratings 
of s and U in respect for authority and Section II of . the 
test. There is no correlation and no relationship for the 
boys. 
TABLE XXII 
COMPARISON OF S AND U RATINGS OF "RESPECTS AUTHORITY" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 23 25 
Boys 
u 1 33 
s 8 10 
Girls 
u 0 
42 
Because of the small number of boys and no girls rated 
u in ~Respects authority~ one concludes there is very little 
trend in desi!nating between the well adjusted and poorly 
adjusted from these ratings. 
Boys 
Girl a 
TABLE XXIII 
COMPARISON OF S AND U RATINGS OF "PROMPTNESS~ 
AT LaVEST AND HIGHEST LEVELS OF SECTION I A-S 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th 
or below percentile 
N % N % 
s 16 20 7 9 
u 3 18 4 25 
s 23 29 4 5 
u 0 0 
The Phi Coefficient at .37 discloses fair agreement 
for teacher ratings in promptness for boys and Section I 
ot the test. For girls there is no correlation and no 
relationship. 
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Boys 
Girls 
TABLE XXIV 
COMPARISON OF S AND U RATINGS OF "PROMPTNESS" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th 
or below percentile 
N f, N % 
s 9 12 14 18 
u 2 13 4 25 
s 12 15 12 15 
u 0 0 
~r 
.oa 
Because of the very small correlation for bOys and no 
correlation for girls, one concludes that there is no agree-
ment between teacher ratings in promptness and Section II 
····· Of the test. 
TABLE XXV 
COMPARISON OF S AND U RATINGS OF "PROMPTNESS" 
AT LOWEST LEVELS OF SECTION . III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 1'7 22 
Boys 
u 7 4:4 
s 8 10 
Girls 
u 0 
The table above brings aut the fact that a larger per 
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cent of the boys who were emotionally insecure, according 
to Section III of the test received a U rating in promptness 
tram the teachers. Since no U's were given the girls, no 
comparison can be made. 
TABLE XXVI 
COMPARISON OF S AND U RATINGS OF "FOLLOWS DIRECTIONS" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
s 
Boys 
u 
s 
Girls 
u 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N ~ 
14 18 
5 29 
23 31 
0 
above 90th 
percentile 
N % 
9 12 
2 12 
3 
' 1 20 
.14 
In interpreting the above table one sees marked agree-
ment for the girls and little agreement for the boys between 
teacher ratings in the following of directions and Section I 
of the test. 
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TABLE XXVII 
COMPARISON OF S AND U RATINGS OF "FOLLOWS DIRECTIONS" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
s 
Boys 
u 
s 
Girls 
u 
OF PINTNER 1 ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
8 10 
3 18 
12 16 
0 
above 90th -r 
percentile 
N '{, 
13 
5 
9 
3 
1'1 
29 
12 
60 
.o~ . ' 
.59 
A ~lance at the above table indicates moderate agree-
ment for girls and no agreement for boys between the teacher 
ratings of these groups in the following of directions and 
section II of the test. 
TABLE XXVIII 
COMPARISON OF S AND U RATINGS OF "FOLLOWS DIRECTIONS" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 1'1 22 
Boys 
u ., 4:1 
s 8 11 
Girls 
u 0 
Since 41% of the boys in the U rated ~roup and only 
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22% of the boys in the S rated group are in the lower level 
of the test there is a trend for teachers to choose for a 
U rating in "Following directions" those who lack emotional 
balance according to Section III of the test. There is no 
relationship for the girls. 
TABLE XXIX 
COMPARISON OF S AND U RATINGS OF "COMPLETES TASK STARTED" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
OF PINTNER, ASPECTS CF PERSONALITY 
25th percentile above 90th llr 
or below percentile 
N % N % 
s 17 21 8 10 
Boys .~4 
u 2 16 ~ 23 
s 23 31 4 5 
Girls 
u 0 0 
The above data indicates moderate relationship for the 
boys in completing a task which has been started and Section 
I of the test, with no relationship for the girls. 
4'7 
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TABLE XXX 
COMPARISON OF S AND U RATINGS OF "COMPLETES TASK STARTED" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II -. I-E 
Boy a 
Girls 
s 
u 
s 
u 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
10 
1 
12 
0 
12 
8 
16 
above 90th 
percentile 
N % 
13 
5 
10 
2 
16 
38 
13 
50 
.35 
For both boys and girls there is some agreement in the 
teachers' choice of pupils who complete a task which has been 
started and adjustment as shown in Section IIof the test. 
'fABLE XXXI 
COMPARISON OF S AND U RATINGS OF "COMPLETES TASK STARTED" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 18 22 
Boys 
u 6 4-6 
s 7 9 
Girls 
u 1 25 
Since 4-6 per cent of the boys and 25 per cent of the 
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girls in the lower level of the test received a U rating in 
"Completes task started", the teachers lean toward rating 
with U in this work habit more of the children who are 
poorly adjusted emotionally according to Section III of the 
test. 
TABLE XXXII 
COMPARISON OF S AND U RATINGS OF "KEEPS DESK IN ORDER" 
AT LOWEST AND HIGHEST LEVELS OF SECTION I A-S 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th pr 
or below percentile 
N % N % 
s 13 16 9 11 
Boys .23 
u 6 43 2 14 
s 23 30 4 5 
Girls 
u 0 0 
With a Phi Coefficient of .23 for the boys, one finds 
a small relationship between the teachers' ratings in 
keeping a desk in order and Section I of the test, while 
for the girls one finds no correlation. 
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TA:m.E XXXIII 
COMPARISON OF S AND U RATINGS OF "KEEPS DESK IN ORDER" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th pr 
or below percentile 
N 
"' 
N 'f, 
s 8 10 15 19 
Boys .20 
u 3 14 3 14 
s 11 14 12 16 
Girls .:53 
u 1 50 0 
The correlations of .2.0 for the boys and .33 ror the 
girls give a small agreement ror both gtooups between the 
teachers' choice for S and U ratings in keeping a desk in 
order and Section II of the test. 
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TABLE XXXIV 
COMPARISON OF S AND U RATINGS OF "KEEPS DESK IN ORDER" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N '% 
s 20 25 
Boys 
u 4 29 
s 8 10 
Girls 
tT 0 
The per cent ot boys who received S and U ratings ~iven 
by teachers for keeping a desk in order shows a very slight 
tendency tor teachers to choose more of the group to receive 
u who are in the lower level of Section III of the test. 
TABLE XXXV 
COMPARISON OF S AND U RATINGS OF "TAKES CARE OF BELONGINGS" 
AT LO,fflST AND HIGHEST LEVELS OF SECTION I A•S 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile above 90th Jr 
or below percentile 
N '% N -fo 
s 18 20 9 10 
.33 
u 1 20 2 40 
s 23 29 4 5 
Girls 
u 0 0 
we find a small relationship between the teachers' 
P0Ston UnNer'sit'1 
School of Educa+-"on 
t..itW!)Y. -~--------
> 
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choice of those who take care of their belongings and the 
test results of Section I. For the girls there is no re-
lationship. 
TABLE XXXVI 
COMPARISON OF S AND U RATINGS OF "TAKES CARE OF BELONGINGS" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
Girls 
s 
u 
s 
u 
OF PINTNER • ASPECTS OF PERSONALITY 
25th percentile 
or below 
N 'f, 
11 
0 
12 
0 
12 
15 
above 90th 
percentile 
N ~ 
15 1'1 
3 60 
11 14 
0 
pr 
.41 
This table reveals fair agreement between the teachers' 
ratings or the boys who take care of their belongings and 
the test scores of Section II of the Inventory. There is 
no correlation for the girls. 
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TABLE XXXVII 
COMPARISON OF S AND U RATINGS OF ~TAKES CARE OF BELONGINGS" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 20 22 
Boys 
u 4 eo 
s 8 10 
Girls 
u 0 
There is a marked inclination for teachers to rate as 
unsatisfactory in taking care of belongings a far greater 
per cent of boys at the lowest levels of Section III of 
Pintner's test. There is no comparison of per cents tor 
the girls. 
Boys 
Girls 
TABLE XXXVIII 
COMPARISON OF S AND U RATINGS OF "COURTESY" 
AT L~lEST AND HIGHEST LEVELS OF SECTION I A•S 
OF PINTNER, ASPECTS OF PERSONALITY 
s 
u 
s 
u 
25th percentile 
or below 
N % 
19 
0 
23 
0 
21 
30 
above 90th 
percentile 
N 'fo 
11 
0 
:5 
1 
12 
4 
33 
.'75 
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Marked relationship is brought out between the teacher 
ratings or girls in courtesy and Section I or the test. 
There is no relationship tor the boya. 
Boys 
Girls 
TABLE XXXIX 
COMPARISON OF S AND U RATINGS OF "COURTESY" 
AT LOWEST AND HIGHEST LEVELS OF SECTION II I-E 
OF PINTNER, ASPECTS OF PERSONALITY 
s 
u 
s 
u 
25th percentile 
or below 
N tf, 
11 
0 
12 
0 
12 
18 
above 90th 
percentile 
N % 
18 
0 
10 
2 
. 20 
13 
6'7 
.48 
Some agreement is evident for the girls between the 
teachers' choice of ratings in courtesy and Section II of 
the test, while there is no agreement for the boys. 
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TABLE XL 
COMPARISON OF S AND U RATINGS OF "COURTESY" 
AT LOWEST LEVELS OF SECTION III E 
OF PINTNER, ASPECTS OF PERSONALITY 
25th percentile 
or below 
N % 
s 23 25 
Boys 
u 1 33 
s 8 11 
Girls 
u 0 
Since the number of cases of U ratings for boys is 
one and there are no U ratings tor girls, there is little 
comparison possible with the above data. 
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TABLE XLI 
SUMMARY OF PHI COEFFICIENTS 
Boys 
sect.I Sect.II 
Girls 
Sect.I Sect.II 
Works well with a group .4'7 .10 .35 
Shows self' cont:rol .06 .50 .45 .20 
Shows spo:rtsmanship .22 .38 .33 
Respects authority .22 1 . & ' .48 
Is prompt .37 .oa 
Follows directions .14 .oa. .: .'15 .59 
Completes task when started .34 .35 .4'7 
Keeps desk in order .23 .20 .33 
Takes ca:re of' belongings .33 .41 
Is courteous .'15 .48 
In which area or areas is there agreement between the 
tac~ers' choice of' boys and girls to receive S or U ratings 
in each of the ten areas of' social and personal habits on 
the report card and the lowest and highest levels of Sections 
I and II of' Pintner, Aspects of' Personality? From the sum-
mary above one concludes that there is some agreement for 
the boys between the teachers' choice for S and U ratings 
in "Works well with a group" and the lowest and highest 
levels of Section I of the test, little agreement in "Shows 
spa.rtsmanship, Respects authority, Is prompt, Completes 
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task when started, Keeps desk in order, Takes care of be-
longings", negligible agreement in "shows self control, 
Follows directions", and no agreement in "Courtesy". For 
boys for Section II of the test, there is some agreement 
in "Shows self control", little agreement in "Shows sports-
manship, Completes task when started, Keeps desk in order, 
Takes care or belongings", negligible agreement in ''WorK:s 
well with a group, Is prompt, Follows directions", and no 
agreement in "Respects authority" and "courtesy". 
For the girls there is marked agreement between the 
teachers' choice for S and U ratings and the lowest and 
highest levels of Section I of the test in "Respects au-
thority, Follows directions", and "Courtesy", fair agree-
ment in "Shows self control" and no agreement in "Works 
well with a group, Shows sportsmanship, Is prompt, Completes 
task when started, Keeps desk in order, Takes care of be-
longings". For Section II of the test tor the girls there 
is same agreement in "Respects authority, Follows directions, 
completes task when started, Is courteous", little agreement 
in "Works well with a group, Shows self' control, Shows 
sportsmanship, Keeps desk in order", and no agreement in 
"Is prompt" and "Takes care of belongings". 
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TABLE XLII 
SUMMaRY OF PER CENTS 
Section III E 
Boys Girls 
%s %u %s %u 
Works well with a group 21 44 10 
Shows self control 16 44 10 14 
Shows sportsmanship . 24 50 10 
Respects authority 25 33 10 
Is prompt 22 44 10 
Follows directions 22 41 11 
Completes task when started 22 46 9 25 
Keeps desk in order 25 29 10 
Takes care of belongings 22 80 10 
Is courteous 25 33 11 
Does the teacher tend to rate with U a larger per cent 
of those who are not as well adjusted according to Section 
III E or Pintner, Aspects of Personality, assuming that the 
test score is a good criterion? In all ten areas rated the 
per cents for the boys are greater for U rated than S rated 
groups. One may conclude that teacher ratings of U for boys 
disclose a number of boys who need help in emotional sta-
bility. Because of the small number of girls receiving U 
in the ten areas and the greater emotional stability for all 
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the gi~ls tested as seem above in Table III, the U ~atings 
for girls do not disclose those who need help in Emotionality 
except in two areas, "Shows self control" and "completes 
task when started". 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
CHAPTER 
SUMMARY AND CONCLUSIONS 
summarr 
This study involves an analysis of S and U ratings in 
the ten areas of social and personal habits on the report 
cards for a two month marking period. 
]!~~iabiJ..es. 
1. Sex 
Report card marks of S and U in the ten areas of 
social and personal habits. 
3. Scores of Sections I, II and III of Pintner, 
Aspects of Personality. 
These comparisons were drawn: 
1. The students receiving S and U ratings in 
each of the ten areas of social and personal 
habits on the report card with the students 
in the lowest and highest levels of. Section I, 
Aseendance-Submission1 of Pintner, Aspects of 
Personality. 
2 • The stu dents receiving S and U ratings in 
each of the ten areas of social and personal 
habits on the report card with the students 
' in the lowest and highest levels of Section II, 
Introversion-Extroversion, of Pintner, Aspects 
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of Personality. 
3. The students receiving S and U ratings in 
each o~ the ten areas of social and personal 
habits on the report card with the students 
in the lowest levels o~ Section III, Emotion-
ality, of Pintner, Aspects o~ Personality. 
A test of. significance was used for the first two com-
parisons to show the degree of relationship of these ratings. 
For the third there was a comparison af per cents. 
The data were analyzed in an effort to answer the 
following questions: 
1. Does the teacher rating in any one of the ten 
areas of social and personal habits on the 
report card distinguish between those students 
who are well adjusted and those who are less 
well adjusted according to Pintner, Aspects 
of Personality? 
2. Is there a pattern in the ten areas of social 
and personal habits on the report card where-
by the teacher rating of students in several 
o~ the areas distinguishes between those who 
are well adjusted and those who are less well 
adjusted according to Pintner, Aspects of 
Personality? 
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Conclusions 
1. The girls received many more 8 1s than the boys in 
social and personal habits rated on the report card. 
2. The girls were mare submissive than the boys ac-
cording to Section I, Ascendance-Submission, of 
Pintner, Aspects of Personality. 
3. The girls were mare introverted than the boys ac-
cording to Section II, Introversion-Extroversion, 
of Pintner 1s Inventory. 
4. The girls have greater emotional balance than the 
boys according to Section III, Emotionality of 
Aspects of Personality by Pintner. 
5. The mean scores for both boys and girls for the 
s rated gr~up are more OCI:IStste.nt than for the U 
rated group in all three sections of Pintner, As-
pects of Personality. 
6. There seems to be marked agreement for the girls 
between the teachers' choice of ratings in "Re-
spects authority, Follows directions and Courtesy" 
and section I of Pintner, Aspects or Personality. 
7. There seems to be some agreement for the boys be-
tween the teachers' choice of ratings in "Works 
well with a group" and Section I, and "Shows self 
control" and "Takes care of belongings" and Sedion 
II of the Pintner test. For the girls there seems 
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to be some agreement between "shows self control" 
and Section I of the test and "Respects authority, 
Follows directions, Completes task when started, 
Is courteous", and Section II of Pintner, Aspects 
of Personality. 
s. There seems to be little agreement for the boys 
between "Shows sportsmanship, Respects authority, 
Is prompt, Completes task when started, Keeps desk 
in order, Takes care of belongings", and Section I 
of the test and "Shows sportsmanship, Completes 
task when started, Keeps desk in order" and Sec-
tion II of the test. For the girls there seems 
to be little agreement between ~orks well with a 
group, Shows self control, Shows sportsmanship, 
Keeps desk in order" and Section II of the Pintner 
Inventory. 
9. There seems to be negligible agreement for the 
boys between the teaChers' choice of ratings in 
"shows self control, Follows directions", and 
section I of the test and "Works well with a group, 
Is prompt, Follows directions", and Section II of 
the test. 
10. There seems to be no agreement for the boys be-
tween the teachers' choice of ratings in "Is 
courteous" and Sections I and II and "Respects 
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authority" and Section II of Pintner, Aspects of 
Personality. For the girls for Section I there 
seems to be no agreement in "Works well with a 
group, Shows sportsmanship, Respects authority, 
Keeps desk in order, Takes care of belongings", 
and for Section II in "Is prompt" and "Takes care 
of belongi:m.gs. 
11. The teacher ratings for boys show that the teachers 
choose for a U rating in all ten areas of social 
and personal habits on the report card, a greater 
per cent of boys who lack emotional stability ac-
cording to Section III of Pintner, Aspects of 
Personality. For the girls, in the two areas 
where a comparison could be made "shows self con-
trol" and "completes task when started", a greater 
per cent of girls who lacked emotional.'.stab11ity, 
according to Section III of Pintner's test, were 
in the U rated group. 
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Limitations 
1. This study was made on a small number of 
boys and girls in one co~ty, although 
it was the total population of the grade. 
2. This study was made for a two month mark-
ing period only. 
3. The reliability of the subtests is not as 
high as for the total test but it is as 
good as generally found. 
4. The nature of the population was heavily 
skewed toward the bright child. 
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PJ blems for Further Research r~e many aspects of this study for fUrther re-
search. Outstanding would be the following: 
1. This study may be made for several 
marking periods. 
2. Students at several grade levels 
might be used for a similar study. 
3. Further research may be carried on 
using other personality tests. 
4. There is need of turther research 
in the areas of social and personal 
habits on the report card. 
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